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Key stage 2 English writing standardisation exercise 3

For the purpose of this standardisation exercise, you should assume that following the
discussion with the teacher during the moderation, you are satisfied that the writing is
independent, including the use of any source material, and that any edits are the pupil’s
own.

Where handwriting seems inconsistent, you should base your judgement on the
strongest piece, and assume that this is validated by further evidence in the pupil’s
books.

Where there is no evidence of correct spelling of words from the statutory word lists in
the pupil’s independent writing, you should assume that the teacher has provided
evidence in the form of spelling tests or writing from across the curriculum.

This exercise does not contain any collections from pupils deemed to have a particular
weakness.

All assessments should be made using the Teacher assessment frameworks at the end
of key stage 2: English writing — ‘working towards the expected standard’, ‘working at the
expected standard’ or ‘working at greater depth’. You should not assume that the
exercise includes one collection from each of the standards. Each collection should be
judged individually.

Pupil A
This collection includes:

A) adiary entry

B) a formal letter

C) a newspaper report
D) a postcard

E) a narrative opening
F) a children’s story


https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/740345/2018-19_teacher_assessment_frameworks_at_the_end_of_key_stage_2_WEBHO.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/740345/2018-19_teacher_assessment_frameworks_at_the_end_of_key_stage_2_WEBHO.pdf

Key stage 2

Pupil A — Piece A: adiary entry

Context: while learning about evacuation during World War 2, pupils read and discussed
diaries written by evacuees then wrote their own diary entries.
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Key stage 2

Pupil A — Piece B: a formal letter

Context: as part of their World War 2 studies, pupils read ‘Goodnight Mr Tom’ by Michelle
Magorian. They also examined the structure and vocabulary used in persuasive letters.
They were then tasked to write their own letter in the character of Mr Tom writing to
persuade the council to allow him to adopt William.
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Key stage 2

Pupil A — Piece C: a newspaper report

Context: as part of their work on the ‘Windrush generation’, pupils read passengers’
accounts of their journey from Jamaica and arrival in England. They studied newspaper
articles, noting the structures and language used, and then wrote their own articles
describing the arrival of the Empire Windrush.
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Key stage 2

Pupil A — Piece D: a postcard

Context: pupils studied informal writing typical of postcards. They then wrote a postcard in the role of a young boy or girl recently arrived
in England on the Empire Windrush, imagining how they would describe their new home to family and friends in Jamaica.
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Key stage 2

Pupil A — Piece E: a narrative opening

Context: pupils read suspenseful extracts from ‘Kidnapped’ by Robert Louis Stevenson,
‘Wolf Brother’ by Michelle Paver and ‘“The Invisible Man’ by H.G. Wells. They selected an
image depicting a setting and were asked to write a story which built tension through
setting and character description.
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Key stage 2

Pupil A — Piece F: a children’s story

Context: the pupils read a series of short stories by Pie Corbett, identifying the use of
repeated words and phrases to add humour. They studied landmarks of London and
watched ‘Jubilee the Movie’ before each writing their own short story for younger
children. Pupil A chose to describe the London adventures of an origami tortoise.
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Pupil B
This collection includes:

A) a narrative

B) a balanced argument
C) a promotional leaflet
D) a biography

E) a persuasive letter

F) afan letter

There are typed transcripts for each of the pieces in this collection and these can be
found after the handwritten version of the piece.
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Key stage 2

Pupil B — Piece A: a narrative

Context: pupils read and discussed ‘The Island’ by Armin Greder. They were tasked to
rewrite the story from the perspective of a character of their choice. Pupil B chose to
retell the tale from the fisherman’s point of view. In the original version, this character
stands out from the others because he alone is kind to the stranger whose arrival on an
isolated island sparks feelings of suspicion and fear.
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The Island

The glowing, milky moon shone down on me like a light source, while | was watching the
royal-blue ocean suddenly change colours. As the sun started to wake, | could see an
ancient, wooden boat sailing closer and closer before my glistening eyes. Suddenly, | felt
the eyes belonging to the dark slender figure peering into my soul.

“Hello can you help me?”

“Who are you?” | cried to the mystery soul. | waved my arms to the figure and waited for
a response.

With the blink of an eye, he landed on the island and slowly got out of his raft exhausted.

“Oh no!” | shouted with disgust, as he was completely naked. This strange creature (as
pale as the clouds) began walking up towards me. In a split second, he sunk in the sand
without any breath, but rose again. The tall, slender figure wasn'’t so slender, he was a
frail, helpless man.

Why is he here at this time? Why is this needed?

Cautiously, | took a step back with a huge amount of shock. Perhaps he is just a tourist,
but why is he naked?

After what felt like forever, | took this man to an old goat pen that stood for many decades
without use. While | walked further away you could just see a faint figure in the distance.
The blistering sun shone on the village like a fireball.

Did I do the right thing? What do | do?
The grass-green trees waved in the cold breeze.

As days past by, the island became normal again and the villagers were happy once
more until the next day...... when the man came to town, the villagers were speechless.

“Why are you here?” | shouted with anger.
“l... 'm really hungry, do you have any food?” the man said with fear.

“We don’t have enough food for it!” whispered the butcher to the villager. The man is a
helpless figure.

| was feeling tense: sweat dripping; heart pounding; blood boiling. Considering a job —to
earn food — this idea made the man’s face light up.

“Possibly we could give this man a job,” explained the young woman.

“Yeah,” everyone chanted.
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Should | do this?

“We could give him an easy job yet a hard one,” | exclaimed.

“| say we let him do everything that needs doing in our town.” | replied.
“‘Uh... ok.” The man grunted.

Over a period of time, the man, who was a complete stranger, began doing the jobs
everyday.

He haunted the night and often the day. The villigars feared; the animals frowned, while
women stayed home and children played near. The village became empty — not a
whisper was made. Villigars believed rumors during this wicked, awful time. The teachers
raised awareness about the dangers of the stranger in the silent town.

“He eats with his unclean hands,” explained the innkeeper, “the man also eats the bones
of our dear animals.”

“He will eat all your bones if you don't finish your tea,” told the mother of an only child.

“This is ridiculous, our children are terrified to even step out of their homes,” shouted one
of the teacher in disgust, “the children shouldn’t have to suffer from this!”

“I think the man could kill us in one go, if he was stronger,” the policeman joked.

The fear in the village was begining to become a major problem, the villagers began
thinking about what to do about it.

“I've got a great idea,” screamed the innkeeper with joy.
“What.... what is it?” interrupted the shopkeeper.

“Well we should get rid of the man by putting him back on his raft, let's send him back to
where he came from,” exclaimed the innkeeper.

Without hesitation, the villagers rushed to the goat pen with sun-orange pitch forks and
disturbed the man. The man was taken to the aqua sea where his hand-made raft lay
waiting for him. The sea became a mountain of water. He fell and a instant grunt came
from the terrified man.

“‘Maybe this has gone too far,” | shouted feeling sorry for the man. As time went by, he
was forced off in his raft, untill I could just see a slight solitary figure in the distance.

“This is giving me deja-vu,” | whispered to myself.

Suddenly, the boat vanished from view as the sea waved goodbye. | guess we’ll never
know what happened to the visitor from the sea.
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Key stage 2

Pupil B — Piece B: a balanced argument

Context: pupils read ‘Pig Heart Boy’ by Malorie Blackman and studied contemporary
news reports. They discussed and then debated the ethics of using animal organs in
humans, and the arguments raised in the debate formed the basis of this independent
balanced argument piece. The corrections in green are the pupil’'s own.
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Should xenotransplantation be allowed?

In our class (Year Six), we have been reading a book (Pig Heart Boy by Malorie
Blackman) and the main character, Cameron, has only one choice — to have heart
surgery by xenontransplantation. Xenotransplantation is a method where organs and
tissues are taken from a species and is then transplanted into a different species- or
human body. There are many debates about using this method, both positives and
negative. Many people strongly believe that it's wrong but Cameron — in Pig Heart Boy —
is in desperate need for an xenotransplant. In reality, David Bennett has recently had a
xenotransplant but people don’t believe it's necessary. So should xenotransplantation be
allowed?

Scientists claim that it is necessary to use xenotransplantation as this method could save
and improve lives. The key reason for this is so people can live longer, as sadly many
people are dying — waiting for organs. New research shows it can work successfully so
maybe we can start to use it when we have the chance? Without a doubt, there is
negative comments about this but if we give it a chance this could be the future method
we may use, which could save millions of lives all over the globe.

In an ideal world we shouldn’t do xenotransplantation, when it could be unsuccessful as
it's not really a suitable procedure. Xenotransplantation is a bad idea because it can bring
moral issues to earth which means some other people don’t agree. Having considered
xenotransplantation will give you a shorter life, since pigs’ organs do not last as long as
human organs. It is argued that xentotransplantation will provide a risk of a high rejection
rate, so we shouldn’t risk our lives.

To conclude | strongly believe that Cam (from Pig Heart Boy) should take this opportunity
to live longer as he has a sibling on the way. | feel that this debate will continue, however
| believe it's worth it to take the risk as animal organs are the only hope to save human
lives.
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Key stage 2

Pupil B — Piece C: a promotional leaflet

Context: as part of a topic about islands, the pupils studied promotional material for
holidays and discussed the techniques and language used. Each pupil imagined their
own island holiday resort and then wrote a persuasive promotional leaflet for this
imaginary destination. Pupil B imagined Flower Island, off the coast of Japan.
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FLower ISLand

Hidden deep in the sea, where nobody knows, Flower Island waits for you to explore.
This award-winning all-inclusive resort is perfect for making lots of fun new memories!

The Island

Are you ready for an epic adventure? Then come down to Flower Island and see what it’s
all about! Located off the coast of Japan, surrounded by protected, spectacular coral
reefs, there is always a chance to see our tropical marine animals (including seahorses,
fishes and even dolphins).

Did you know that Flower Island is called this because of the beautiful flowers that grow
in the summer?

Accommodation

Look out at our stunning never-ending views when relaxing in your luxurious beach hut
(with an en-suite bathroom) at the end of a memorable day. Also enjoy a breakfast in bed
of your choice.

Food and drinks
In our exquisite restaurants, we have the best high-quality chefs that will make amazing
food during your stay with us.

Things to explore
Amazingly, there are over fifty things to see and do whilst on holiday with us on our
incredible island. These include:

e enjoying a healthy meal under our dancing palm trees at sunset.

e Relax and enjoy a massage at our stress-relieving spa.

e Why not meet our flamingo’s or peackoks. You can also adopt one at just $20 and

have the chance to name it too! (Find out more information on our website).
e Learn to snorkel or scuba dive in our aqua sea.
e Take the chance to hike on a mountain of flowers.

Sports shop
We provide all your snorkelling and scuba diving equipment, if you would like to learn

new skills during your time with us. Our friendly staff are happy to help you in any way!
Bonus, you have 50% off on your first purchase here!

Eco-Friendly
Are you wondering if we are kind to the environment? Well yes we use metal straws in

our fruity drinks. We also have bins all over the island. There are litter pickers that go
around each hut and pick up the rubbish with rubbish bags. We help our environment by
using friendly resources instead of plastic.
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Reviews

Poppy — age 11 — explained to us:

“I loved the food and how there was so many choises.”

Lily — age 4 — told us:

“l enjoyed the scuba diving and meeting fish | have never seen before.”

Jack — age 18 — said:

“I loved the quality beach hut and how kind the staff was to me and my family.”
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Key stage 2

Pupil B — Piece D: a biography

Context: pupils read, discussed and performed poems from ‘Quick, let’s get out of here’
by Michael Rosen. After reading and examining the features and layout of a biography of
J. K. Rowling, they independently researched facts about Michael Rosen and wrote their
own biographies of the author. The corrections in green are the pupil’'s own.

e
S

&

S

£

S
b

V%JL /J«vp\ A Lﬂg‘ 9\}k t M%u;ai were ;JAa . MwLJ /[wl
3w RS G i

‘%NL"A L~ @ ; n o sl ; pihcrad " _uny,’s
mbf“‘ /I, MM ad s He  bed 4
wis n a ,mw, Mercan um7 ) tn G . bt
S B 'm, o MY e
o duasii

| k m. A
ys i Sle WA MM
o ot M ﬁm@ WJ@@ \/m% '

andk | Lw A e rruul\ Grumaon owl

LJLA . Hz;s Dudl /Lved. A Sty Aamrs » %J

Lu ) Whith Was a he G 2 H-A low.ﬂwr = Brun - was
m s M ok M {ﬂf\s e Do cong

'5m.4,u.v Uw( Ve 7 Sl‘ku Ve oM *

\J\a»‘,s Wu\x U whg .ﬁj T Jw(m WM‘ anck ﬂ:ZLZ FM ~woed
gl ™~

ffumw' school - At | the %: M k wenk tc

Poor %l Cady G Tod  ad bl

G - S\Mu- -ﬁu\ he ok howse  ad kel -ﬁl'\ull’pn? ﬁqf, C pameer

30



S, - wlh Bk debe w o wms . hh dean
f\&hu NM bowe Jm i AT | M«M/ﬁw H «f,&/

shal uwl i
ﬁw‘} E‘\u’ mmu b &r f/cww, MWW

At HAM&, W /t wh An 1:}1:«) A«M %uujw A/fN
Vm:yam. - Next,

/ui( e Wil Work a %
ﬁw wa;.& on 8B¢ S{Jvi &Jﬂwwu% ga.m N B(,-ffz
L ek W el b e ® o b sk

31



Childhood

Michael Wayne Rosen was born on 7" May 1946 in Harrow, Middlesex — in Roxborough
Park. Did you know he is a British children’s author and has written over 140 books? He
helps children read as he writes educational books. When he was a child he lived in a
tight, small flat for 18 months (Flat 30A, Bridge Street, Middlesex) over a verchle shop,
which sold goods that were used and were popular. Michael lived with his Mum, Dad and
brother.

Family

Although living a life in a small, old-fashioned flat things were ok for Michael and his
family. His Dad was in a army (American army) in Germany. Soon after, he made a
decision to be a English teacher for a high school. In 1945, his Mum, Connie Rosen,
trained to be a primary school teacher but they were always poor — especially his Dad.
Michael’'s parents spoke Yiddish and English (like there ansectors), his Dad’s best
languages are French, German and Latin. His Dad loved to sing songs in different
Languages, which was a hobby of his. His brother — Brian — was four years old at this
time. As their house was small; they have to share a room.

School

Michael’'s nursery was called Tyncholme, Wealdstone and Pinner-wood Primary school.
At the age of eleven, he went to Harrow Weald Country Gramer School and loved acting
at this time. Since then he moved house and school — to Watford Boys Grammerr
School. He wanted to be a doctor as it was his dream. After he realized it was his dream,
he went to Middlesex Hospital Medical school and could of become a doctor but later
decided to study English. He was arrested twice for protesting about human rights.

University/work

At university Michael decided to write a play called Backbone. A few years later, he was
working for a Playschool programe. Next, he worked in BBC School Televisions Sam on
Boffs Island. Now he writes books and teaches children to read as he studied English.

Happiness At last
After a long few years, Michael found his soulmate — Emma-Louise Williams — and
happily got married. When he got married, he was finally happy.

Depression
Before happiness, Michael Rosen’s son — Eddie Rosen — died and deppression struck.

Covid-19

After years of writing, Michael got Covid (in 2021) and suffered survere changes in his life
such as not being able to walk, he couldn’t get up etc. He was in intesive care and placed
into a coma. Then he recovered and is perfectly fine. Although he went through allot, he
is happy and he wrote a book called “All About Me”.
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Key stage 2

Pupil B — Piece E: a persuasive letter

Context: when reading ‘Pig Heart Boy’ by Malorie Blackman, pupils studied the letter the
family receive from an activist opposed to xenotransplantation. They imagined how the
parents of Cameron — the ‘pig heart boy’ — might react and respond to such a letter, and
then wrote their own letters in reply, choosing to write either as the father or mother. Pupil
B chose to write in the role of Cameron’s mother. The corrections in green are the pupil’s

own.

D Me 5. Ganbh | g

| T am wn v . ssaves bk o

(vawm ) - A g Aan aiw% {Jm\i A?a;:a) T s Aﬂm(l.‘y
T g ;)m o fpaty

i Tt e ul
A"-ZJ ;&jkmoé . j«m[u&m‘#

| .Tww b m c{f,m‘,éuﬂ«mwj
Koo LW P fi““ A%ng,,

: M\{pl wnanits Mm /zﬁu M@*J s My adie!
. T %w‘ !
M usul wwurbr hw( < .4 /V'“Y A MLLQ ML e ow s /é.-eé

a}(c ',4 x CM@A"/\/&,HWI’ A ,éLuL )Q T‘m gy

L li dun WWM B odhd e JZWMMAMJ o, Az}

\0 fu&a‘ Lonwws o e P»)a w.! Sens Ae-soer- A5 o W
.&Lr,dumjm] o sy ML,WM,LAM
Atw Mﬂwl g \, Aan PIBY S be b i Awm« 4{
ol SOV s S ¥ WY S PR G e

hasn”t sy ('Kw‘tm%ﬁahm ) Cmrr wnt et o wuw) ,./{w.w //%Ls)

- ‘f@ ad e fl ey - Mot

33



/ { . | ] | H |
\Av" é lwx {’1&4\ WY QiGN ,{'j/‘- A’)(;., , And. y. /’ 1 A L A%

, ‘ 4 =7

( i > ( | L -1 ) /

e /’u,‘ . {A,'-u,..;l zl[’, Sheess /;,Lim’ ol Adadlan 1 J’f. fones Wy Mo

{ i‘ g i J / / / ]

.«}v,& A /{Jl. o /Lu""u /,,LLLJ: v An o /?’.Aw[*f \ fﬁw&/fv A ‘“‘VU Al
J P ; [ { ™ r 7 =2 B e

| | 5 i )

/)m Ao o . dev b LLT/,J a ,/.'z,/{ ',/zuc} 40 ,71'{‘;4 don '€ g s 3

S AL A
ALY,y -
\ D ; : \

/‘ ’«‘;"L =) K\ b"/w"x L DMI'j AUNLE \‘ LL;L.,\/ /;y

Dear Mrs S. Gamble,

| am writing regarding your issues about my son (Cameron). After an exhausting fourty
eight hours, | was dreading writing this letter, but as you requested | am giving you an
oppotunity to listen to my side of the story. For the record, | don’t agree with the
unsuitable words to describe my important decision as it’'s extremely hurtful.

| understand the personalities of pigs but the main use of pigs is for meat, so we
shouldn’t have to waste their organs. The key reason for this is so people can live longer,
as sadly many people are dying — waiting for human organs. It is true that pigs are
exposed to painful experiences, whilst being slaughtered, as this method is used
everyday. There are loads of pigs to use while we can now save lives for people like my
Cameron. Without a doubt, you might know I’'m angry but how dare you describe this
method as selfish when it saves lives!

To add onto your concerns, Dr Bryce — my sons life saver — is a special doctor, who
saves lives, unlike you wasting time by protesting to ban this life saving method. | am
fully aware of the risks and misconceptions of this method, but it saves lives. | am lucky
to have Cameron because if this wasn’t discovered (xenotransplantation) Cameron won'’t
have: a wedding; have kids; live a life and meet his future sibling — Alex.

We have been running around all day and this has cause me a big amount of stress
adding onto my situation. If this was to be a life or death situation in your family, surely
you will feel the same way? | don’t expect a letter back, so please don’t send one as | will
not respond.

Yours sincerely,

Mrs Kelsey (Catherine Kelsey)
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Key stage 2

Pupil B — Piece F: a fan letter

Context: following studying and performing Michael Rosen’s poems and their biography
writing, pupils wrote their own ‘fan’ letters to the poet.
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Dear Michael Rosen,

| am writing to inform you that your poems and books (Chocolate Cake and Sticky
Mcstickstick etc) are fabulous; | couldn’t stop reading them! Since | started reading them,
I've learnt that you are a unique poet; that's amazing. | was so suprised at how wonderful
your work is and how hard you work. In my class (Y6) we wrote a biography about you; it
was a great experience.

As | read your poems, a huge ray of happiness shone on me when | realized your poems
— Chocolate Cake and Presents — are my favourite. Chocolate Cake is my favourite
because | can relate to it. When | read Chocolate Cake | could picture a big, tasty
chocolate-brown chocolate cake. Presents — | can’t relate to — but it is very repetitive and
it's awesome.

Although you’ve had a really hard time writing Sad book, | really think your brave to share
your story. For all the time | started reading your books, | thought to myself and | knew
how hard it would be to write Sticky Mcstickstick. The reason | love it is because itis a
nice story.

Would you ever change the style of your poems? What is you favourite poem? Is being a
poet always what you wanted to do?

To conclude, | have really enjoyed this experience; it was so fun. Thank you for your
incredible poems and stories. | wish you the best for the future.

Yours sincerely
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Pupil C
This collection includes:

A) adiary entry

B) a narrative focused on an encounter
C) a biography

D) a narrative that builds suspense

E) a description of a setting

F) part of a modern ‘traditional tale’
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Key stage 2 exercise 3

Pupil C — Piece A: a diary entry

Context: pupils completed research about what it would be like to live on the island of St
Kilda. They came up with points for and against this and wrote a diary entry imagining
that their parents had told them they were going to move there.
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Key stage 2 exercise 3

Pupil C — Piece B: a narrative focused on an encounter

Context: after reading part of ‘Skellig’ (David Almond), pupils re-wrote part of the story,
focusing on using descriptive language to explain Michael’s first meeting with Skellig.
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Key stage 2 exercise 3

Pupil C — Piece C: a biography

Context: the class looked at the features of a biography. Pupils used computers to find
information about Guy Fawkes and wrote their own biography of him.
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Key stage 2 exercise 3

Pupil C — Piece D: a narrative that builds suspense

Context: as part of their history topic exploring the Victorians, pupils read ‘Street Child’
(Berlie Doherty). They were asked to write part of the narrative, based on Jim escaping
from the workhouse, and to focus on creating suspense.
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Key stage 2 exercise 3

Pupil C — Piece E: a description of a setting

Context: as part of their history topic exploring the Victorians, pupils read ‘Street Child’
(Berlie Doherty). They researched what it would be like to live in a Victorian workhouse
and created a setting description written in the first person.
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Key stage 2 exercise 3

Pupil C — Piece F: part of a modern ‘traditional tale’

Context: after reading part of “The Ickabog’ (JK Rowling), pupils wrote the next chapter.
They explored speech punctuation and were asked to include speech in their writing.
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