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Introduction 

This set of activities is designed for completion by local authority (LA) moderators and 

moderation managers. It addresses knowledge and skills needed to support the 

moderation of key stage 2 (KS2) writing, as part of LA moderation visits.  

The activities are designed for self-led learning, and for completion independently as part 

of moderators’ training. They can also be used within group and trainer-led moderation 

sessions. Discussion and reflection with colleagues are central to the moderation process 

and opportunities to do this when using these materials will support effective training. 
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Training exercise 2: Distinguishing between 
standards (expected and greater depth) and using 
exemplification material 

• Gaining experience of distinguishing evidence for the ‘pupil can’ statements for 

the expected standard and the greater depth standard 

• Building confidence in developing a picture of writing attainment through the 

systematic review of evidence, including national exemplification material 

This exercise should be completed after KS2 training exercise 1. It builds on the 

processes begun in exercise 1. 

It should take approximately 75-90 minutes to complete the activities. 

In addition to this Exercise, you will need the following document, on screen or in hard 

copy: 

• Key stage 2 (KS2) English writing teacher assessment (TA) framework. 

You may also wish to have the following materials available: 

• the writing of Pupil A and associated commentaries (Pupil C in Exercise 3 2019-

20) 

• National Exemplification for greater depth standard (GDS) (Frankie). 

You can work through the activities and record your responses on a hard copy of this 

Exercise document.  

If working on screen, you can use the accompanying Response document. This is 

editable and allows you to type and save your responses to some activities. To 

complete annotation activities, you will need to print out pieces A, C and D, from the 

work of Pupil A. Also, pieces B and C, from the national exemplification for GDS 

(Frankie). 

 

The pupil work examples used in this training are not full collections. Pupil scripts have 

been selected to demonstrate specific learning points. Some pupil scripts are taken from 

the previous standardisation exercises.  

  

https://www.gov.uk/government/publications/teacher-assessment-frameworks-at-the-end-of-key-stage-2
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Overview 

This exercise consists of three sets of Activities focusing on pupil work presented by a 

teacher as being at the expected standard. Each activity supports the process of 

considering evidence in relation to this judgement. 

After completing this exercise, you will have: 

• a stronger knowledge and understanding of assessment criteria for writing (the 

national standards and the ‘pupil can’ statements) 

• an increased awareness of the distinctions between the writing of pupils working 

‘at the expected standard’ and ‘at greater depth’  

• greater confidence in building a picture of writing attainment through the 

systematic review of evidence 

• become familiar with how the national exemplification materials can support 

discussion of a standard. 

Your role 

Your job is to build a picture of what a pupil can do from the evidence that the teacher 

presents, benchmarked against your standardised knowledge of the framework. This is in 

order to validate, or challenge, a teacher’s assessment judgement. Moderation by LA 

moderators supports the broader aim of quality assuring standards at a national level.  
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Activity 1: Looking at a second piece of writing to follow up 
Lines of inquiry arising from consideration of a first piece of 
writing 

In Exercise 1, you: 

• considered work by Pupil A (Piece B), exploring it as a reader and forming a 

judgement about how effective the piece is for its audience and purpose, and also 

considering the pupil’s success in using language, grammar and punctuation to 

achieve appropriate effects 

• looked more closely at the piece of writing in relation to the teacher’s presentation 

of it being at the expected standard, noting evidence in support of the ‘pupil can’ 

statements at the expected standard 

• identified areas needing confirmation through further evidence, and questions or 

Lines of inquiry to be explored when looking at additional pieces of writing by the 

pupil. 

The Lines of inquiry identified through this process are shown in the table. 

A. Which judgements do you need to 

confirm by looking for further 

evidence in additional pieces of 

writing? 

B. Which other areas or ‘pupil can’ 

statements do you need to explore 

when looking at additional pieces of 

writing by this pupil? 

What Questions or Lines of inquiry 

does this raise for you to follow up? 

A. The features noted in Piece B 

provide good evidence toward the 

expected standard, but these 

achievements will need to be 

confirmed by other pieces of writing. 

What further evidence is there toward 

the expected standard in other pieces 

of work? 

B. There is no evidence yet towards 

the third ‘pupil can’ statement (The 

pupil can integrate dialogue in 

narratives to convey character and 

advance the action). 

What evidence of ‘pupil can’ statement 

3 is available in further pieces of work, 

to confirm the standard? 
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B. There are clear strengths in this 

writing; for example, the narration, 

characterisation and setting details 

are vivid and engaging for the 

audience and purpose. This might 

suggest evidence towards the pupil 

‘drawing independently on what they 

have read as models for their own 

writing, for example, literary 

language, characterisation, 

structure.’ This is the criteria for the 

first pupil can statement at greater 

depth.  

What evidence of greater depth ‘pupil 

can’ statement 1 is available in further 

pieces of work (if there is evidence for 

all of the ‘pupil can’ statements at the 

expected standard)?  

 

The next step is to look at a second piece of writing evidence in the collection. Piece D is 

a diary entry. We need to look at this piece with the Lines of inquiry in mind. 

Activity 1a 

From Pupil A’s writing, read Piece D (a diary entry). 

Following the Lines of inquiry, decide what evidence the second piece of writing adds 

to our growing picture of this pupil’s achievement.  

Consider the following questions. 

1. Which statements at the expected standard receive confirmation in this piece? 

2. Are there any statements or parts of statements which still have no evidence 

(particularly, expected standard ‘pupil can’ statement 3)? 

3. Is there any new evidence that suggests you should check either the working 

towards standard (WTS) or the GDS standard (particularly, is there further 

evidence of greater depth ‘pupil can’ statement 1)? 

Record your response by annotating the text or using the Notepad. 

 

Pupil A – Piece D: a diary  

Context: pupils used drama to explore the characters and issues raised in the novel  

‘The Island’ (Armin Greder). They then chose a key event from the story and wrote a 

diary entry as their chosen character. This pupil chose to write as the stranger who 

arrived suddenly on the island. 
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 Notepad 

• Which statements at the expected standard are evidenced in this piece? 

 

 

 

 

• Are there any statements or parts of statements which still have no evidence 

(particularly, expected standard ‘pupil can’ statement 3: integrate dialogue in 

narratives to convey character and advance the action)? 

 

 

 

 

• Is there any new evidence that suggests you should check either the WTS or 

the GDS standard (particularly, is there further evidence of greater depth ‘pupil 

can’ statement 1: write effectively for a range of purposes and audiences, 

selecting the appropriate form and drawing independently on what they have 

read as models for their own writing (for example, literary language, 

characterisation, structure))? 
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Activity 1b 

Based on your reading of Piece D in relation to the Lines of inquiry, answer the True 

or False statements. 

 

Read each statement and circle True or False. 

 

1. Piece D provides additional evidence towards one or 

more of the pupil can statements at the expected 

standard 

True / False 

2. Piece D does not provide any evidence to support pupil 

can statement 3 (The pupil can integrate dialogue in 

narratives to convey character and advance the action) 

True / False 

3. Piece D provides some evidence that would make me 

want to check the statements for GDS 

True / False 

4. Piece D provides some evidence that would make me 

want to check the statements at WTS 

True / False 

  



12 
 

Each statement now has an explanation beneath it. This helps to show the developing 

picture we have of Pupil A’s writing. 

1. Piece D provides additional evidence towards one or more of the pupil can 

statements at the expected standard  

 

TRUE This addresses Line of inquiry 1: Which statements at the expected 

standard are confirmed? 

Piece D is another first-person narrative. This time it takes the form of a diary. Character, 

setting and atmosphere are created through language choices, the character’s actions 

and internal monologue. Varied sentence structures and verb tenses support the 

narrative, which moves between the current timeline and past events. Overall, the writing 

is cohesive, though at times the chronology is difficult to follow. A range of punctuation is 

used mostly correctly. Achievement across ‘a range of purposes and audiences’ still 

needs to be confirmed through further pieces.  

2. Piece D does not provide any evidence to support pupil can statement 3 (The 

pupil can integrate dialogue in narratives to convey character and advance the 

action)  

 

TRUE This addresses Line of inquiry 2: Are there any statements or parts of 

statements which still have no evidence? 

This piece doesn’t include any dialogue. Statement 3 is still not evidenced.  

3. Piece D provides some evidence that would make me want to check the 

statements for GDS  

 

FALSE This addresses Line of inquiry 3: Does the evidence suggest you should 

check either the WTS or the GDS standard? 

This piece doesn’t offer compelling evidence towards statements at GDS. As the 

evidence supports statements at the expected standard, there is no need to look at the 

GDS standard at this stage.  

4. Piece D provides some evidence that would make me want to check the 

statements at WTS 

 

FALSE This addresses Line of inquiry 3: Does the evidence suggest you should 

check either the WTS or the GDS standard? 

As the evidence supports statements at the expected standard, there is no need to look 

at the WTS standard at this stage.  
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A detailed summary of this piece can be found within the commentary for this collection 

of work (Pupil C Exercise 3 2019-20).  

Summary 

• You have considered a second piece of work from Pupil A, focusing on the 

identified Lines of inquiry. 

• This has helped to suggest next steps and where further evidence is needed. 

Activity 2: Looking at two additional pieces of writing to add 
to the picture of a pupil’s overall achievement 

The two pieces so far have included narrative fiction writing. They have provided 

evidence towards most of the ‘pupil can’ statements at the expected standard. We have 

also kept in mind the ‘pupil can’ statements for the standards above and below.  

The next two pieces in the collection are non-fiction forms.  

Activity 2 

Read Piece A (a leaflet) and Piece C (a formal persuasive letter).  

Decide what evidence these add to your growing picture of the pupil’s overall 

achievement.  

• What is effective about these pieces? 

• What is less effective about these pieces? 

• Having considered the evidence in these four pieces, what would you do next? 

Annotate the pieces and make notes using the table. Two observations about the 

pieces have been added to start off this process. 
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Pupil A – Piece A: a leaflet 

Context: after studying the effects of plastic pollution using information texts, a range of 

websites, newspaper reports and David Attenborough’s ‘Blue Planet’, the pupils were 

asked to collect information, statistics and facts to construct a piece of writing. The 

purpose could be to persuade, inform, discuss or a combination of these. They were also 

asked to choose the audience for the writing from a list drawn up by the class. This pupil 

chose to target families.  
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Pupil A – Piece C: a formal persuasive letter 

Context: after reading a newspaper report about the use of macaque monkeys for the 

purpose of ‘entertainment’ in Indonesia, pupils researched the topic. They then wrote a 

formal letter with the purpose of persuading the Governor of Indonesia to stop the 

practice. 
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 Piece A  

(a leaflet) 

Piece C  

(a formal persuasive letter) 

What is effective 

about these 

pieces? 

 

 

 

 

 

 

 

 

 

emotive language used  

to highlight issue  

(prise the clinging baby) 

What is less 

effective about 

these pieces? 

 

rhetorical questions  

over-used 

 

 

 

 

 

 

Having considered the evidence in these four pieces, what would you do next? 

 

 

 

 

 

 

 

Having explored four pieces of writing, we are going to reflect on the Lines of inquiry. The 

aim is to determine whether we are able to confirm the teacher assessment judgement.  

The following brief summary does not provide a full analysis of the pupil’s writing. It 

focuses on how the processes we have followed so far will help to determine next steps 

for this moderation.  
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Key points summarising the process of moderation so far 

Line of inquiry 1: What statements at the expected standard are confirmed? 

Across the four pieces we have seen the pupil address a range of purposes and 

audiences. The narrative pieces engage readers with cohesive accounts from clearly 

framed perspectives. Language choices, characterisation, setting and atmosphere meet 

the needs of the reader who is able to imagine events and identify with characters. Non-

fiction writing is organised for the purpose and seeks to explain or persuade through 

language choices. Content is largely appropriate although arguments and explanations 

would benefit from expansion or more careful sequencing. A range of cohesive devices 

are used successfully. Vocabulary, grammatical structures and verb tenses are varied 

and reflect what the writing requires. Punctuation across the collection uses a range, 

mostly correctly. 

Line of inquiry 2: Are there any statements or parts of statements which still have no 

evidence? 

‘Pupil can’ statement 3 is not evidenced in these pieces.  

Line of inquiry 3: Does the evidence suggest you should check either the WTS or the 

GDS standard?  

This Line of inquiry was set aside when considering earlier pieces for this pupil. It 

remains the case that the non-fiction pieces do not provide consistent evidence toward 

the GDS standard; for example, while writing is clearly structured and relevant, points 

tend to be underdeveloped. There are also lapses in register and occasions where 

writing lacks the rich and diverse vocabulary gained from wider reading.  

Next steps in the moderation process 

The third ‘pupil can’ statement has not been evidenced in the writing reviewed so far. All 

of the other statements at the expected standard have been evidenced. To secure the 

judgement of ‘working at the expected standard’ we would need to be satisfied that the 

pupil can ‘integrate dialogue in narratives to convey character and advance the action.’ In 

this scenario, we would seek additional evidence for this statement by looking at a wider 

sample of writing. Alternatively, if this was not available, we might arrange re-moderation. 

(See section 8.6 of the KS2 Teacher Assessment guidance.) 
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Reflection point: Are there any issues you have uncovered so far in this training? Any 

points that require clarification, or questions that have been raised? Record them here: 

 
 

 

 

 

Activity 3: Resolving remaining questions about which 
standard a pupil is achieving by considering exemplification 
material 

As we have seen, a review of writing evidence may raise questions about whether a pupil 

is potentially achieving at a higher (or lower) standard than the standard proposed. As we 

read more of the pupil’s written evidence, we are looking to resolve these questions. 

Sometimes it may be necessary to refer to national exemplification in order to help to 

resolve these questions.  

The two narrative pieces that we have reviewed so far for Pupil A (see also Exercise 1) 

draw upon texts that have been read in class (Shaun Tan’s ‘The Arrival’ and Armin 

Greder’s ‘The Island’). These texts have inspired and influenced the writing and, having 

provided evidence towards the first ‘pupil can’ statement at the expected standard, it may 

also be relevant to consider the first ‘pupil can’ statement at greater depth.  

The pupil can write effectively for a range of purposes and audiences, selecting 

the appropriate form and drawing independently on what they have read as 

models for their own writing (for example, literary language, characterisation, 

structure).  

To explore this aspect of the statement, we are going to consider the teacher 

assessment exemplification for the end of key stage 2: working at greater depth 

(Frankie). 
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Activity 3 

Look at Piece B (a description) and Piece C (an explanation) from Frankie. 

How does each piece show evidence for this element of the greater depth statement:  

…drawing independently on what they have read as models for their own writing  

(for example, literary language, characterisation, structure)? 

Read each piece and select evidence from the given list. 
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National exemplification for GDS (Frankie) Pieces B and C 
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 Notepad 

Evidence that the writer is…drawing independently on what they have read as models 

for their own writing (for example, literary language, characterisation, structure) 

Find examples of evidence for the points below. 

Piece B 

Tension, drama and excitement built across three paragraphs through  

• close recording of physical sensations: 

 

 

• judicious use of repetition: 

 

 

Piece C 

• researched information presented with precision: 

 

 

• writing adapted to the audience through more personal comment: 

 

 

 

Piece B describes the first-person account of a young dancer. The tension, drama and 

excitement of the events described are built across three paragraphs through techniques 

such as the minute recording of physical sensations (an unexpected flutter); the inclusion 

of vivid backstage description (tall skinny girls chattering and giggling); judicious use of 

repetition (My racing heart; My name; my stomach; my fingertips). The combination and 

overall effectiveness of these techniques suggests that the pupil is drawing on knowledge 

of writer’s craft, gained from wide reading.   
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Piece C is an explanation. Frankie draws on her experience of reading to compose a text 

which delivers researched information with precision (With their pink satin and silky 

ribbons, these shoes have been around since 1795) but also adapts to her audience 

through more personal comment, adding to the scope of the explanation (Now pointe 

shoes are beautiful and (for me) the best part of ballet!). The decisions the writer has 

made are controlled and well managed over the whole piece. The success with which 

Frankie adapts the form and register to shape this piece, shows flexibility and confidence 

likely to stem from a wide experience of reading.  

These pieces demonstrate evidence of work that meets the greater depth standard, 

specifically, ‘…drawing independently on what they have read as models for their own 

writing (for example, literary language, characterisation, structure)’. They help to support 

the judgements made about Pupil A’s work meeting the expected standard and could be 

used as part of professional discussion about this pupil’s writing.  

You might wish to look back now at Pupil A’s work and consider any evidence of greater 

depth statement 1, to support your understanding of this statement. 

Moderators should not expect or require teachers to provide specific evidence similar to 

the examples in the exemplification documents. Rather, discussion using exemplification 

materials can be used to support a common understanding of national standards.   

Summary 

In Exercise 2, you have: 

• revisited knowledge and understanding of assessment criteria for writing 

through a review of evidence at the expected standard  

• built a picture of writing attainment through a systematic review of evidence 

• become familiar with how the national exemplification materials can support 

discussion of a standard. 

 

Next 

Please move on to KS2 Training Exercise 3 to focus in on considering evidence of work 

at the greater depth standard, in relation to the expected standard. 

 


