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Key stage 2 (KS2) English writing teacher assessment
moderation: national training 2019/20

Pupil scripts
Key stage 2 English writing training exercise 1

For the purpose of this training exercise, you should assume that following the discussion
with the teacher during the moderation visit, you are satisfied that the writing is
independent, including the use of any source material, and that any edits are the pupil’s
own.
Pupil A
This collection includes:

A) a short story

B) a recount

C) a letter

D) a short story

E) a balanced argument

F) a science investigation



Key stage 2 training exercise 1
Pupil A — Piece A: a short story

Context: following a class reading of “‘Tom’s Midnight Garden’, pupils were asked to write a
story, incorporating a time slip between the present and the past, which links the main
characters. The pupil uses a significant birthday gift of a photograph as the means by which
her character, Anabeth, goes back in time, just as Tom used the clock in the novel.
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Key stage 2 training exercise 1
Pupil A — Piece B: arecount

Context: pupils participated in a Viking workshop as part of a history topic. They
experienced a number of Viking activities, listened to Viking stories and wore traditional
Viking clothing. Pupils used photographs taken during the workshop to plan and write a
recount, informing parents of the day’s events.






Key stage 2 training exercise 1

Pupil A — Piece C: a letter

Context: pupils participated in a Viking workshop as part of a history topic. They
experienced a number of Viking activities, listened to Viking stories and wore traditional
Viking clothing. Each pupil wrote a letter, thanking the workshop leader for the day, and
making recommendations for future workshops. The school sent a selection of the letters to

the workshop provider.
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Key stage 2 training exercise 1
Pupil A — Piece D: a short story

Context: pupils had become familiar with the main events of ‘Macbeth’ as part of their work
on storytelling. They acted out the plot and explored some features of the language used in
the play. They then rewrote the story in their own way, using some of the language features

discussed.
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Key stage 2 training exercise 1
Pupil A — Piece E: a balanced argument

Context: pupils researched the topic of graffiti and explored different, often conflicting,
views. They debated and wrote about the topic in various ways. Having learnt about the
features of argument, they then wrote this piece to present their views to the local council.
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Key stage 2 training exercise 1
Pupil A — Piece F: a science investigation

Context: pupils were asked to make predictions about whether different foods could be
used to make a circuit. They then undertook a practical activity to investigate the capacity of
3 different foods to act as a cell and recorded their findings. Following a class discussion,
pupils wrote up their experiment in full.
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Key stage 2 English writing training exercise 2

For the purpose of this training exercise, you should assume that following the discussion
with the teacher during the moderation visit, you are satisfied that the writing is
independent, including the use of any source material, and that any edits are the pupil’s
own.

Pupil B
This collection includes:
A) a character description
B) a promotional leaflet
C) afirst-person narrative
D) a non-chronological report
E) a legend

F) a letter
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Key stage 2 training exercise 2
Pupil B — Piece A: a character description

Context: having read the first few chapters of ‘Charlie and the Chocolate Factory’ (Roald
Dahl), pupils undertook hot seating activities to explore some of the characters in the book.
They considered the features of an effective character description before writing a profile
about a character of their choice.
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Key stage 2 training exercise 2

Pupil B — Piece B: a promotional leaflet

Context: as part of their exploration of ‘Charlie and the Chocolate Factory’ (Roald Dahl),
pupils were informed that a new chocolate factory was to be opened. They read reviews of
local attractions before designing and writing a leaflet promoting the new factory.

Discover the
magnificently
wonderful, magical
world of chocolate.

As you step into the
world's biggest and
best chocolate
factory immerse
yourselfin the
deliciously
wonderful sights
and smells.

Lose yourself in the
greatest, latest and
top secret
inventions.

The.Rooms

1. The Chocolate room.

The heart of the factory is
where it all happens. Feast
your eyes on the great

. brown river and uncover

how chocolate is made.
2. The Inventing Room.

WhEr_e Wonka's newest
creations come to life !

3.Meet the fabulous,
inventive Willy Wonka and
the mysterious singing
Oompa Loompas.

4 The Great Glass Lift-

Experience how the children
felt in the lift that can go
anywhere,
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Key information
Great free samples of

chocolate

Free parking

Special events

School visits welcome

Mouth-watering

restaurants

Discounts for school




Key stage 2 training exercise 2
Pupil B — Piece C: afirst-person narrative

Context: having read ‘The Land of Neverbelieve’ (Norman Messenger), pupils were asked
to imagine they had visited the part of the island that most appealed to them. Using pictures
from the book as a guide, they wrote a first-person narrative, describing the scenery and

wildlife encountered.
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Key stage 2 training exercise 2
Pupil B — Piece D: a non-chronological report

Context: during a visit to Warner Bros. Studio, pupils observed how hybrid creatures were
created for films. They later designed their own imaginary creature before writing a non-
chronological report about their creation, drawing on the stimulus text ‘Fantastic Beasts and
Where to Find Them’ (JK Rowling), clips from the corresponding film and a modelled text
about a manticore.
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Key stage 2 training exercise 2
Pupil B — Piece E: a legend

Context: pupils explored the legend ‘King Krakus and the Dragon’ (Janina Domanska).
They then used the structure of the source stimulus to write a story based on their
imaginary creature, a town of their choice and an original hero.
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Key stage 2 training exercise 2
Pupil B — Piece F: a letter

Context: as part of their work in geography, pupils learnt about a cocoa-growing co-
operative in Ghana. They explored a case study of life in Mim (a village in rural Ghana),
drew inferences about the lives of local people from a series of pictures and made notes
from online interviews. Pupils then wrote a letter to a friend, informing them about their daily
life in Ghana.
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Key stage 2 English writing training exercise 3

For the purpose of this standardisation exercise, you should assume that following the
discussion with the teacher during the moderation visit, you are satisfied that the writing is
independent, including the use of any source material, and that any edits are the pupil’s
own.

Pupil C
This collection includes:
A) a short story
B) a science investigation
C) an information text
D) a pair of historical narratives
E) a continuation of a chapter

F) a formal letter
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Key stage 2 training exercise 3

Pupil C — Piece A: a short story

Context: as part of a unit on narrative writing, pupils were asked to use their skills to build
tension in a story about an assassination, particularly by hiding the identity of the
perpetrator.

The Assassin

The gloomy silhouettes suddenly disappeared, as the crescent moon was released from its prison. The light
shone weakly onto the building opposite... just enough for the killer to search the derelict alleyway below him.
The assassin gave a sinister grin, his shaggy dark coat hiding him from anyone who dared to enter his domain.

“Any time now," the murderer thought to himself. He lay low in the darkness, his eyes fixed upon the street in
which the unfortunate culprit would creep out onto, waiting for the moment when he would strike. Blood raced
through his body, his pulse quickening with every moment that passed.

After what felt like an etemity, with his limbs aching, the building to the right of him began to shake, before long
doing so more vigorously and emitting odd noises: Grack! Rackt!

“Finally,” smiled the assassin, “my time to shine.”

Without waming, the noises abruptly came to a halt. Tensing his body, he steadied his legs, crouching low,
preparing to pounce. And then...out flew a piece of sewage.

“Dangit!” he wailed.

Now, more infuriated than he had ever been, he repositioned his body, determined to end this embamassment of
a murder.

He took a long, deep breath, cautiously scanning his surroundings, once again the gloom sweeping over himina
curtain of black. The victim suddenly appeared, oblivious to his whereabouts. Hovering above him, the assassin
gave a smirk. Swoop! Rip!

“Easy as you like!" he laughed.

A dead rat lay on the cobbled street, the mud gradually oozing over the dry skin. With a sense of glee, the bam
owl flew triumphantly back to its lookout, the rat dangling from his claws, as he readied for the feast ahead.
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Key stage 2 training exercise 3

Pupil C — Piece B: a science investigation

Context: as part of their work in science, pupils were asked to create a fair test to
investigate how changing one variable of a magic bean would affect the speed of its
descent down a ramp. Having conducted the experiment and recorded their findings, pupils
then wrote up their experiment in full.
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Key stage 2 training exercise 3

Pupil C — Piece C: an information text

Context: as part of their cross-curricular topic work, pupils were asked to research 2
animals that might have the potential to form a hybrid. They then wrote an information text
on this newly discovered, genetically engineered hybrid animal.

THE COUPARD

The coupard (Panthera concolor cougar) is an interbreed of the
African leopard - its mother — and the North American cougar - its
father. These two animals bred when the leopard escaped from a
North American zoo, roaming into the wild where it came across a

male cougar.
Appearance e Habitat
This carnivorous predator has ' Despite originating from North
many features, all benefitting it in America, this cat, a member of
different ways. One of these is PATIPR = ”\.“‘..1 the Felidae family, lives in the
the black rosettes, which come Mo -‘: -..: (Y ] sub-Saharan desert. For reasons
from the leopard, helping it to " -+ — : l unknown, the coupard struggled
-
blend in with the surrounding ‘ "wets oo . e || tosurvive in the wilds of North
area. It also has crooked claws ‘ America and, because of its
and strong hind legs, both of — : mother, born in Africa, it was
which assist it to climb trees: the The coupard waiting to pounce for | cphinned to this warmer continent.
shape of the claws also supports Bhey: Instead of struggling, the coupard
the grasping of prey. oo s i thrived in the Sahara, one reason
and Hunting ; .
n f f food.

Weighing in at 50kg, this mammal ) _ ) ) being the plentiful supply ot food
can run at speeds of up to 82mph This solitary animal has a unique
and can jump 15 feet into the air, wazaf:";m;: S'jalk a":d h
leaping onto branches of trees ambush. Despite its spe R the
where it lilies to seitle. coupard prefers to stay hidden,

before pouncing and digging its

claws deep into the throat of its
prey. Its diet consists of beetles;
rodents; birds; antelope and
deer; and, incredibly, sometimes
baby giraffe. To help catch their
prey, these animals have world-
class hearing and a highly
developed sense of smell.
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Key stage 2 training exercise 3

Pupil C — Piece D: a pair of historical narratives

Context: after reading a range of fiction and non-fiction texts related to World War 2, and
exploring the period in their history lessons, the pupil chose to write 2 different wartime
narratives depicting everyday life through the perspective of children.

First-person narrative: Ned’s diary
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Third-person narrative about a child evacuee
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Key stage 2 training exercise 3
Pupil C — Piece E: a continuation of a chapter

Context: pupils read the first chapter of ‘One More River’ (Lynne Reid Banks). They then
continued the narrative, depicting the reactions of Lesley, a young teenage girl, who had

just been told that she must leave Canada to go and live in Israel, leaving her comfortable
and familiar life behind.
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Key stage 2 training exercise 3

Pupil C — Piece F: a formal letter

Context: towards the end of year 6, pupils were asked to reflect on an issue that they felt
strongly about. Having discussed mental health as a class, the pupil decided to write to the
headteacher, expressing their opinion on homework.

Thursday 17*" May, 2018.

Dear Headteacher,

As a child currently having to complete large amounts of homework, | have chosen to write to you to
share my personal views on what, | believe, is unnecessary pressure for results that do not value a
child’s true learning.

First of all, children at the age of eleven are not equipped with the required strategies to cope with
the pressures that homewaork brings. Although | have personally coped quite well with the pressures,
| have seen some of my friends and classmates struggle — their anxiety during difficult work has
caused them to consequently misbehave and feel worthless about what they can and cannot do.
Fortunately, | have family who are quite open at home when talking to me about the impact on
mental health. From our discussions, | am deeply worried about what these pressures are doing to
us at such a young age. Surely we have a life ahead of us for plenty of other important worries.

| am also concerned for the decisions of some of the parents of my friends. A number of them have
found tutors and halted clubs for ‘the time being’ so that their children can put in the extra work.
How do they release their stress now without their free time and clubs to let off steam? Of course,
the parents want them to do well but it seems to me that this is a spiralling effect of the real
problem: too much homework.

Another thing that | have noticed during the build-up of homework has been the amount of work for
the teachers. The coincidence of the snappiness in an otherwise laid-back teacher has certainly been
caused by the pressure of this additional workload affecting his free time. Surely the quality of his
teaching and the way he gets the best out of us is more important. Is homework really a valuable
measure of how we are doing?

In conclusion, | believe that homework is adding to our country’s poor mental health and at an age
where children are unable to manage the situation that is thrust upon them. There must be another
way to get your progress and attainment measures and | implore you to find them before we have
even greater numbers of people in our society struggling to fit socially because of their mental well-
being.

Yours sincerely,
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Key stage 2 English writing training exercise 4

For the purpose of this standardisation exercise, you should assume that following the
discussion with the teacher during the moderation visit, you are satisfied that the writing is
independent, including the use of any source material, and that any edits are the pupil’s
own.

Pupil D

This collection includes:

A) a short adventure story

B) a manifesto

C) a modern-day version of ‘Macbeth’
D) an information text

E) a formal letter
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Key stage 2 training exercise 4

Pupil D — Piece A: a short adventure story

Context: after reading and exploring ‘Percy Jackson and the Lightning Thief’ (Rick Riordan),
pupils wrote a short adventure story, focusing on the chapter where Percy meets Medusa.
The pupils drew on their prior knowledge of Greek mythology to explore the idea of a
journey where suspense is created and the characters meet something unexpected.
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Key stage 2 training exercise 4

Pupil D — Piece B: a manifesto

Context: having studied the Ancient Greeks as part of their work in history, pupils learnt
about democracy and the political system prior to debating topical issues. They explored
the language of manifestos from pupils in another school before writing their own manifesto
about the main policies they would adopt if they were to become prime minister.
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Key stage 2 training exercise 4

Pupil D — Piece C: a modern-day version of ‘Macbeth’

Context: the class read ‘Macbeth’ (William Shakespeare) and took part in a range of drama
activities, including hot seating, before writing a modern-day version of the story.
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Key stage 2 training exercise 4

Pupil D — Piece D: an information text

Context: having watched some episodes of David Attenborough’s ‘Blue Planet’ as part of
their work in science, pupils conducted their own independent research before writing an

information text for a national geographical magazine.
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Key stage 2 training exercise 4

Pupil D — Piece E: a formal letter

Context: as part of their work in personal, social, health and economic (PSHE) education,
pupils considered how to keep their bodies and minds healthy. They worked in groups to
research a particular health concern in society today and discussed what might be done
about it. They then planned and wrote a letter to a government minister.

House of Commons,
London

Dear Sir,

| am writing to express my deep concerns towards the lack of support towards mental health in our
community.

Firstly, it has been reported (by NHS mental health nurses) that one in seven young people will suffer
from mental illness: depression, anxiety, eating disorders and self harming. Although we recognise
that money is being spent to decrease the numbers of people suffering with mental health people
do not feel this is enough.

To resolve this ongoing issue | emplore you to dedicate more money to help people improve their
fitness. It has been scientifically proven that exercise is an excellent way to reduce stress levels,
increase people's sense of well-being and provide opportunities for social interaction. By providing
free gym / leisure passes, acess to both group and personal trainers and gym equipment (including
clothing) the mental health of the country would be significantally improved.

After interviewing members of the public who have previously experienced mental health
difficulties, they reported that social interaction (particularly outside in organised groups) was
extremely beneficial. One group member, Bob, said, “My group experience transformed the way |
deal with my difficulties.”

If the government organised more regular groups, with a variety of activities, there would be a huge
improvement in the mental health of the nation.

As a government minister, you have the power to change others’ lives. We hope you take these
views into consideration = | look forward to hearing your reply.

Yours sincerely,
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