
BRAVE NEW WORLD 
Lea community primary school 



CONTEXT OF SCHOOL 

• Lea has been graded by 
OFSTED as good following an 
inspection in March 2020.  

• Maintained school 
• Age range 5-11 Years 
• Gender: Mixed 
• Number on roll: 238 
• FSM: 32% 
• Disadvantaged: 34% 
• SEN: 12% 
• EAL: 11% 
 
 



Our EYFS Team 

 

• Names of Practitioners: Nicola Killeen 
and Hayley Biggs 

• Reception Class 4-5 Year Olds 

• Two form Entry: 59 children on roll 

• We are not early adopters 

 

 



 
They practice what they know 

in a variety of imaginative ways 
- Ofsted 

 

Foster a love of 
familiar stories, songs 
and rhymes- Ofsted 

Child initiated 
learning 

 



Phone calls 
to 

nurseries 

Used this 
information from 

both nurseries and 
parents to best 

allocate children 
to each class 

Phone calls to 
new parents 
and spoke to 

children 

Began to use 
information to 

build up a picture 
and assessment 

of each child 

Set up New 
Starters page 

on school 
website with 

up to date 
information  

Set up an online 
video on 

website to 
introduce staff 

including 
pastoral lead 

and head 
teacher 

Sent out induction 
pack for each 

individual child 
e.g. all about me 
which we asked 
for back to help 

with the transition 

Held one-to-one 
parents conferences 

before start date 

. 
 

Note: Information stands for different types of gathered data such as SEN, ACEs, PP, 
Summer born, disadvantaged, EAL, AGT 



BASELINE 
 

We asked nurseries for transition documents 

We used all information gathered from induction 
process to guide our baseline assessment 

Due to the pandemic, children started two weeks after the other year groups. 

Both cohorts transitioned with two half days before starting full time. 

Baseline assessment started on the first day of full time learning and lasted 3 
weeks. 

However, due to specific individual needs e.g. SEN, EAL, ACEs this timescale was 
flexible and fit to each child’s needs 

We began our baseline with Literacy and Maths as the information we had already gathered indicated that 
this would be a good starting point. 

We took into account that due to the pandemic, other areas such as PSED may have been impacted and 
therefore would take more time hence why we started with Maths and Literacy.  

Our approach to baseline is to try and keep it as informal as possible with the children e.g. when assessing 
pencil grip we would encourage the children to write their name on the back of their sheet they have just 
drawn on.  

For each area of learning we used Lancashire baseline tick sheets to help guide our baseline process as we 
had new to EYFS staff. It ensured that we covered and fully assessed all areas. 



• Our approach to this is very informal and we generally collect all 
information through provision rather than formal activities.  

• We gather information for all areas of learning and COEL to give us a 
broad understanding of the child as a whole.  

• Any evidence or information we gathered from the areas of learning the 
child did during the baseline period, we filed in a pack which was then 
placed at the front of their individual learning files.  

• For the purpose of our school’s data, we undertook formal assessment 
in the form of highlighting Develop Matters statements, as a team, 
across all the areas of learning for each child. This was then inputted 
into an Excel sheet  

• We will be undertaking NELI as part of our baseline assessment. 

• During the baseline period, any children that were flagged up as needing 
additional support e.g. pastoral or speech and language; we referred 
them onto other agencies. 

• Towards the end of the baseline assessment we also took into key areas 
that needed addressing first and used this information to plan the next 
sequence of learning and enhancements.  

• We also assessed a sample of children from both classes on the Leuven 
Scales to keep track of the overall wellbeing and involvement with their 
learning. We also roll this out throughout Key Stage 1 and Year 3 due to 
our enquiry-based approach in these year groups.  

 

How we used 
this 
information 



HOW WE DOCUMENT 
THIS INFORMATION 

• Every child has a paper learning journey we add to 
throughout the year with mainly focus task (adult led) 
learning and activities. We also keep hard copies of any 
appropriate child-initiated learning. 

• For child led activities and learning we mainly use 
Tapestry to document and link to Development matters 
statements. This is also a valuable tool when assessing 
children’s progress.  

• Every term we repeat the baseline assessment task of 
highlighting statements from Development Matters for 
each child which are then added to a Excel data tracker. 

• Each child has a learning square on display in the 
classroom. We use this to not only display learning but 
also for adults in the classroom to check individual 
targets which are pinned to the squares. 

• Assess children and send home targets for parents to 
work on 

 



Timetable • From baseline assessment, we noticed 
that children would benefit from prolonged 
periods of time in continuous provision and 
engaging with circle time/ key worker time. 
This allowed them to have more opportunities 
engaging and interacting with other children 
as they missed out on this due to the 
pandemic.  

• In our cohort, we also found that we had a 
lot of summer born children who struggled 
focusing on activities therefore we reduced 
whole class carpet sessions.  

• Due to our low outcome with our Phonics 
baseline assessment, we also ensured that we 
built in lots of opportunities for 
communication and language e.g. time to talk, 
circle time. 

• We found that after analyzing our baseline 
data, PSED was an area for development so 
we built into our curriculum opportunities for 
team building and collaboration e.g. forest 
school on a Friday afternoon.  

• We found after our baseline assessment 
children’s physical development was quite 
high therefore we introduced PE lessons fairly 
quickly. 

 

Outdoor 
Learning 



PLANNING PROVISION 

The role of the adult: Our timetable highlights exactly 
where each adult will be throughout the day. We have a 
daily focus task adult led while the other adults will be 

modelling and observing learning in provision. 
We purposely block out uninterrupted 

learning time for provision based on our 
baseline analysis. 

We also block out time throughout the day to allow 
adults to lead focused intervention sessions with 
specific children which has been informed since 

baseline. This is individual or group interventions.  



Low level 
lighting 

Natural 
resources 

Open ended 
resources 

Hessian 
display 
backing 

Natural 
theme 

Meaningful 
outdoor 
provision 

Creates 
Curiosity  



We enhanced the Maths area as the current cohort 
has shown great interest in dinosaurs but were 

reluctant to choose in the Maths area. 

We also incorporate links to our Topic themes to 
enhance our areas further. For example in line with 

our RE learning we created a Diwali themed role 
play area. 

From constantly assessing children’s progress in 
Phonics, we enhance our Phonics area with activities 
that will extend or consolidate learning. For example, 

this Christmas themed blending activity.  

INTEREST LED NEEDS LED TOPIC LED 



Topics we cover 
• After conducting our initial induction phone calls and information gathering, we spent time carefully 

planning out key topics from the Lancashire learning grids that linked or held meaning to children’s 

interests. This ensured that, as we began to plan and enhance our areas, we would be able to engage all 

children and be guided with their interests at heart to create a meaningful curriculum.  

• Our topics that we cover throughout the year are also enquiry based questions which help to hook and 

entice children with them.  

• The topics that we plan in are umbrella topics and we will also incorporate children’s interests as and 

when they arise throughout the year.  

• For example, during our Celebrations topic, even though we had an overview and a rough path for our 

learning journey, it soon became clear that our children’s interests took the path in a slightly different 

direction and we were led by this to keep them engaged. We adapted our plans and incorporated our 

learning outcomes to suit their direction of learning they wanted to take.  

• Within our classrooms, we do have a designated ‘children’s interest’ area which is 100% child led and 

enhanced based on the children’s needs and interests. For example, a scarecrow puppet was being played 

with and explored in provision which drew a lot of attention from one of the cohorts of our reception year 

group. Therefore in one class, a scarecrow building enhancement was introduced and was used until we felt 

it was no longer purposeful for the children. This child led activity might have been completely different in 

the other class as this would have been enhanced different to suit different interests and needs.  

 



BOOKS WE USED THIS YEAR 

Due to the pandemic, we also used feeling and wellbeing story books to support and guide children in response to the current climate. 



Documents to help planning 

Letters and Sounds Phonics 
White Rose Maths Lancashire Key Learning Documents 

Overarching everything we do, we take a 
brave, creative approach to our Curriculum.  



Child profile 

In the following slides, we have highlighted how we gather assessments from baseline and 
throughout the year.  
 
The two profile children are taken from one of the Reception cohorts with one child working at age 
related expectations and one below.  
  
Child A: Raven 
Gender: Female 
Term of birth: Spring 
Age: 5 
 
Child B: Elijah 
Gender: Male 
Term of birth: Summer 
Age: 4 
 



These are 
observations taken 
from the Tapestry 
App which we use 

throughout the year 
to gather 

assessments and 
document progress. 
These observations 

highlighted are taken 
from Autumn term 
(after baseline) and 
from Spring term to 

demonstrate progress 
in the areas 
mentioned.  





The right hand side 
document is a example of 
how we track assessments 

during baseline which 
inform our future 

assessments (through the 
Tapestry App) and 

planning.  


