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New For 2012!
The Toolkit and supporting documents in the Quality and Early Intervention guidance have been
updated in line with the revised EYFS.
In response to feedback from early years practitioners:
•
The Toolkit has been reorganised to help those who have attended the tracking and
assessment training to share the procedures with colleagues at their setting.
•
We have reduced the requirement on practitioners to return children’s assessment
information to us. You will now be required to return only a baseline assessment and one
further assessment at the end of the term before the child transitions to universal 3 year
old funding. You are encouraged to continue to monitor and record children’s progress as
part of best practice.
We will be introducing a web-based system to allow you to return children’s assessment
information to us. This should help you as it will keep all of the information in one place, keep
the information more securely, make it accessible from any web-enabled computer (with access
controlled by password) and make it quicker to return the information to us. It will also help us to
produce overview reports more efficiently which we can then share with all early years settings.

Introduction to the Toolkit
In September 2013 the FEYE for the 20% most disadvantaged two year olds becomes a statutory
entitlement. Prior to this Lancashire County Council has funded early education places for 2 year
olds who meet a range of criteria that identify them as vulnerable or disadvantaged. This toolkit
has been produced to support and guide childcare settings and childminders who are delivering
funded childcare places for 2 year olds.
‘The main aim of the two year olds offer is to improve children’s social and cognitive outcomes
by providing free early education to disadvantaged two year olds. In addition, it is intended to
have a positive impact on parents’ well being and on child-parent relationships’,  Rolling out free
early education for disadvantaged two year olds: an implementation study for local authorities
and providers, June 2011
It is intended throughout the child’s placement that, wherever possible, partnership working is
encouraged between the family, partner agencies who support the child/family, the early years
setting and the children’s centre. This will strengthen the child/parent/carer relationship and
provide additional support for the well-being of the whole family. There will be opportunities for
partnership working at various stages throughout the child’s two year old funded place to ensure
positive outcomes for the child and family.
The aim of this toolkit is to ensure childcare providers have the information they need to assess
children’s progress in terms of their social and cognitive development. It is intended that through
participation in the two year old funding, childcare providers will be monitoring children’s
development and using this information to track individual children’s progress. To support this
process further booklets have been produced:
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Quality Guidance
Early Identification and Support Guidance
These will be available to download from the LCC website www.lancashire.gov.uk/childcare
The assessment requirements within this toolkit are intended to help practitioners in supporting
children’s development and to measure the impact of the funding. Throughout this project there
will be opportunities for settings to meet and discuss the progress children are making.
If you require any support or advice on any aspect of this toolkit please do not hesitate to
contact:
Helen Armstrong, for assessment, training and general enquiries
helen.armstrong@lancashire.gov.uk
Catherine Isherwood, for any safeguarding issues
catherine.isherwood@lancashire.gov.uk

Key
The yellow star indicates that a document can be found in the appendices with
this Toolkit.
The pink star refers practitioners to the additional information in the Quality
Guidance booklet which can be found on the website. The aim of this booklet is
to provide additional information on promoting high quality early years provision.
The blue star refers practitioners to the Early Identification and Support Guidance
for additional information and referral forms.
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The Referral Process
The referrer completes the referral form located on the website www.lancashire.gov.uk/
childcare under the FEYE for 2 Year Olds section and sends to feye2@lancashire.gov.
uk mailbox.
The FEYE2 Admin Support Officer will check the referral received to ensure the child is
eligible and the referral is valid.

Referral forms will be forwarded to a children’s centre by matching the child’s home
postcode to the children’s centre reach area, except for Children Looked After (CLA);
•
For CLA the Referral Form will be forwarded to the Children’s Centre which covers
the child’s placement address postcode.

The Children’s Centre will contact the Referrer to discuss the child’s and family’s needs.

The Children’s Centre will work closely with the family and referrer to establish which
eligible childcare setting will best meet the child’s needs, and then contact the setting to:
•
Find out if a place is available
•
Arrange a visit to the setting for the child and parent/carer

Children’s centre worker, child and parent/carer visit the setting.  A start date is agreed
with the family and the children’s centre provides the setting with a copy of the referral
form and any other appropriate information prior to the child starting the placement.

Parent/carer and setting complete:
•
Setting’s registration form
•
Parental Agreement

•
•

All about Me booklet
Personal Education Plan for CLA

Setting notifies the FEYE2 team as soon as a place is agreed for an eligible child.

Child and parent/carer attend ‘settling in’ sessions

Child attends setting and setting begins to observe and assess child for Baseline
Assessment
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Measuring the Impact – Assessment
and Tracking Requirements
A significant emphasis of the Free Early Years Entitlement (FEYE) for Targeted Two Year Olds is
to provide evidence of the impact accessing a high quality childcare setting has on the progress
children make in their social and cognitive development.
The Statutory Framework for the Early Years Foundation Stage 2012 explains that “three areas
are particularly crucial for igniting children’s curiosity and enthusiasm for learning, and for
building their capacity to learn, form relationships and thrive. These three areas, the prime areas,
are:
•
communication and language;
•
physical development; and
•
personal, social and emotional development”
Therefore it is these three areas, the prime areas, which will be the focus of measuring the impact
of the FEYE for Targeted Two Year Olds.
As a child starts their sessions the Key Person will gather information and get to know a child,
helping them to meet their individual needs and plan for their learning and development.
They may do this by using for example, observations and information from parents and other
professionals which will often be recorded in the child’s learning journey.
This information will be used to assess the child’s learning and development.  Documents to
support this can be found in the Quality Guidance on the website including the assessment grids
(page 11 of this Toolkit) on which a child’s progress can be highlighted.
The documents to help you record assessments and track progress are included as appendices
to the Toolkit and electronic versions can be found on the website.
•
PSED Individual Progress Trackers (appendix 3)
•
CL Individual Progress Tracker (appendix 3)
•
PD Individual Progress Tracker (appendix 3)
•
Weekly well-being and involvement scales
If you use these forms you should find it more straightforward to complete the online assessment
returns for children as they have been designed to be compatible.
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A Step by Step Guide – Assessment
and Tracking Requirements
What to Complete and When
Baseline assessment
In the 4th week of the child
accessing the funding, the
key person completes:
•
•
•

 SED Individual
P
Progress Tracker
(appendix 3)
CL Individual
Progress Tracker
(appendix 3)
PD Individual
Progress Tracker
(appendix 3)

In the 5th week of the child
accessing the funding,
information from:
•
•
•
•

 SED Individual
P
Progress Tracker
CL Individual
Progress Tracker
PD Individual
Progress Tracker
Weekly Well-being
and Involvement
Scales is entered on
Lancashire County
Council’s  FEYE 2
online Assessment
Tracker

Part way through
funded place
The key person
completes the
Two Year Old
Development
Progress Summary
(appendix 4) with the
child’s parent/carer
wherever possible

Final assessment at transition to 3&4
FEYE
When the child is reaching the end
of the FEYE for Two Year Olds, the key
person completes:
•
•
•

 SED Individual Progress Tracker
P
(appendix 3)
CL Individual Progress Tracker
(appendix 3)
PD Individual Progress Tracker
(appendix 3)

At the end of the funding period,
information from:
•
•
•
•

PSED Individual Progress Tracker
CL Individual Progress Tracker
PD Individual Progress Tracker
Weekly Well-being and
Involvement Scales is entered
on Lancashire County Council’s  
FEYE 2 online Assessment Tracker
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How to Complete the Assessment
and Tracking Requirements
Individual Child Record Sheet (see appendix 1)
This Individual Child Record Sheet has been devised to support those settings who do not have
immediate access to a computer. The headings on this sheet are the headings you will be
asked to report on when completing the online database in reporting back to LCC each child’s
assessment and tracking information. You may therefore find it useful to have this completed
sheet in front of you when inputting individual records.
Well-being and Involvement Scales (see appendix 2)
This method of assessing children’s well-being and involvement should be completed each week
for all children accessing the FEYE for two year olds.
The purpose of using the format provided is to ensure each individual child has their own
personal record of their Well-being and Involvement Scales.
The theory behind the scales is that, if both well-being and involvement are high, it is expected
that there will be greater opportunities for learning to take place.
Well-being
A child’s well-being is high if they:
•
are enjoying what is happening in the setting
•
show confidence in what they are doing
•
are spontaneous
By monitoring children’s well-being, it enables practitioners to ensure they are meeting the child’s
basic needs.  High levels of well-being are important for the development of a child’s personality.   
Involvement
A child’s involvement is high if they:
•
are engaged in activities
•
show high levels of concentration
•
are fascinated by what they are doing/finding out
By monitoring children’s involvement, it enables practitioners to ensure children are motivated
and actively learning.
How to complete the Well-being and Involvement Scales
Once a week practitioners will review the daily observations carried out for their key child whilst
accessing the early years provision. These observations will have been made using your
setting’s own existing methods.
By reflecting on the notes written, photographs taken, feedback from other members of staff etc
on what the child has been observed doing, the key person will write a short summary on what
these observations demonstrate in relation to their key child’s well-being and involvement.
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For example, if a child has found it difficult to settle one particular week e.g. has cried and looked
sad and has been easily distracted during activities e.g. watching what other children are doing,
the practitioner may write:
Date
7.09.12

Comments
Well-being and Involvement
K, has found it quite
difficult to settle this week.
She has looked a little sad
2
2
at times. She has taken
part in some activities but
has preferred to watch
WB
INV
what the other children are
doing.

When completing the online database to measure the impact of the funding practitioners are
asked to report on the child’s well-being and involvement by answering ‘yes’ or ‘no’ to the
following two questions:
•
Does the child have consistently low scores for well-being?
•
Does the child have consistently low scores for involvement?
This information will help to support the assessment and tracking of children’s progress in their
learning and development.
The monitoring of children’s well-being and involvement is an excellent way for practitioners to
reflect on the quality of their practice.
It is good practice to use the Analysis of the Scanning Observations sheet on the following page
to consider the quality of opportunities and experiences for children within the setting. This
analysis enables practitioners to evaluate what may have influenced the high and low scores of
well being and involvement in terms of the environment, quality of resources and interactions.
The Analysis of the Scanning Observations sheet is a recommendation only and is not part of the
FEYE for Targeted Two Year Olds assessment and tracking requirements

9

The high scores for wellbeing and
involvement are linked with:
A rich environment (high quality furniture, high
quality resources, stimulating and appropriate
activities both inside and outside etc)
A positive atmosphere (nurturing interactions,
sense of belonging and value, etc)
Continuous Provision where children are free to
choose
Routines of the day and organisation follow
needs of children
Supportive adults
Child Factors
(birthday, new born
sibling, etc)

Exceptional
Circumstances
(few children present,
new starter, snowy
weather, etc)

The low scores for wellbeing and
involvement are linked with:
Limited environment (poor or insufficient
resources, furniture, etc)
A negative atmosphere (inappropriate
interactions)
Limited areas of continuous provision and free
choice
Routines are rigid and are based around
needs and habits of setting
Unsupportive adults
Child Factors
Exceptional
(birthday, new born
Circumstances
sibling, etc)
(few children present,
new starter, snowy
weather, etc)

Research Centre for Experiential Education Leuven University – Lancashire Early Years Foundation Stage Consultancy Team
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Individual Progress Trackers (appendix 3)
There are three Individual Progress Trackers to complete:
•
Personal, social and emotional development
•
Communication and language
•
Physical development.
The trackers will be completed by the key person using the following information:
•
observational evidence – post it notes, photographs etc
•
professional judgement – key person’s knowledge of the child
•
feedback received from parents/carers.
•
feedback received from partner agencies e.g. health visitor, children’s centre
It is important that the completion of the Individual Progress Trackers is not treated as a
tick sheet exercise.
Each setting will already have their own method for assessing children’s progress.  However, for
the purpose of completing the Individual Progress Trackers, it is important to consider whether
current assessment methods will enable practitioners to make judgements against the following
criteria:
•
•
•

Entering – the child is starting to demonstrate some of the elements within this
development matters band whilst still working within elements of the preceding band
Developing – the child is likely to demonstrate some of the elements within this
development matters band in addition to all of the elements in the preceding band
Confident – the child is likely to demonstrate embedded understanding of most of the
elements in this development band.

The following examples demonstrate how the assessment method provided in the Quality
Guidance can be used to indicate whether a child is Entering, Developing or Confident. These
grids can be used to highlight statements if a practitioner feels that the observational evidence,
their professional judgement and the information they receive from parents/carers provides
enough information to support the formative assessment.
During week 4 of the child’s induction period, the key person will write the date the Individual
Progress Trackers were completed in either, Entering, Developing or Confident. As good practice
these sheets should then be kept and completed again at the end of every term to monitor
children’s progress in their learning and development.  
For the purposes of the assessment and tracking requirements of the FEYE for Targeted Two Year
Olds the Individual Progress Trackers must be completed at the beginning and end of the funded
period.

Birth-11 Mths

8-20 Mths

16-26 Mths

22-36 Mths

30-50 Mths

40-60+ Mths    ELG’s

• A
 ware of own feelings, and knows that some actions and words can hurt others’
feelings.
• Begins to accept the needs of others and can take turns and share resources,
sometimes with support from others.
• Can usually tolerate delay when needs are not immediately met, and understands
wishes may not always be met.
• Can usually adapt behaviour to different events, social situations and changes in
routine.

• S
 eparates from main carer with support and encouragement
from a familiar adult.
• Expresses own preferences and interests.

•
•
•
•

•
•
•
•

Early Learning Goal
Children play co-operatively, taking turns with others. They take account
of one another’s ideas about how to organise their activity. They show
sensitivity to others’ needs and feelings, and form positive relationships
with adults and other children.

• Initiates conversations, attends to and takes account of what others
say.
• Explains own knowledge and understanding, and asks appropriate
questions of others.
• Takes steps to resolve conflicts with other children, e.g. finding a
compromise.

building up a role-play activity with other children.
• Initiates play, offering cues to peers to join them.
• Keeps play going by responding to what others are saying or doing.
• Demonstrates friendly behaviour, initiating conversations and forming
good relationships with peers and familiar adults.

• C an play in a group, extending and elaborating play ideas, e.g.

Early Learning Goal
Children are confident to try new activities, and say why they like
some activities more than others. They are confident to speak in
a familiar group, will talk about their ideas, and will choose the
resources they need for their chosen activities. They say when
they do or don’t need help.

• C
 onfident to speak to others about own needs, wants, interests
and opinions.
• Can describe self in positive terms and talk about abilities.

 an select and use activities and resources with help.
C
Welcomes and values praise for what they have done.
Enjoys responsibility of carrying out small tasks.
Is more outgoing towards unfamiliar people and more confident
in new social situations.
• Confident to talk to other children when playing, and will
communicate freely about own home and community.
• Shows confidence in asking adults for help.

 eeks comfort from familiar adults when needed.
S
Can express their own feelings such as sad, happy, cross, scared, worried.
Responds to the feelings and wishes of others.
Aware that some actions can hurt or harm others.
Tries to help or give comfort when others are distressed.
Shows understanding and cooperates with some boundaries and routines.
Can inhibit own actions/behaviours, e.g. stop themselves from doing something they
shouldn’t do.
• Growing ability to distract self when upset, e.g. by engaging in a new play activity.

• E
 xplores new toys and environments, but ‘checks in’ regularly
with familiar adult as and when needed.
• Gradually able to engage in pretend play with toys (supports
child to understand their own thinking may be different from
others).
• Demonstrates sense of self as an individual, e.g. wants to do
things independently, says “No” to adult.

• Plays alongside others.
• Uses a familiar adult as a secure base from which to explore
independently in new environments, e.g. ventures away to play
and interact with others, but returns for a cuddle or reassurance if
becomes anxious.
• Plays cooperatively with a familiar adult, e.g. rolling a ball back and
forth.

Interested in others’ play and starting to join in.
Seeks out others to share experiences.
Shows affection and concern for people who are special to them.
May form a special friendship with another child.

• E
 njoys finding own nose, eyes or tummy as part of naming
games.
• Learns that own voice and actions have effects on others.
• Uses pointing with eye gaze to make requests, and to share an
interest.
• Engages other person to help achieve a goal, e.g. to get an
object out of reach.

• S
 eeks to gain attention in a variety of ways, drawing others into social
interaction.
• Builds relationships with special people.
• Is wary of unfamiliar people.
• Interacts with others and explores new situations when supported by
familiar person.
• Shows interest in the activities of others and responds differently to
children and adults, e.g. may be more interested in watching children
than adults or may pay more attention when children talk to them.

Early Learning Goal
Children talk about how they and others show feelings, talk about their own and others’
behaviour, and its consequences, and know that some behaviour is unacceptable. They
work as part of a group or class, and understand and follow the rules. They adjust their
behaviour to different situations, and take changes of routine in their stride.

• U
 nderstands that own actions affect other people, for example, becomes upset or tries
to comfort another child when they realise they have upset them.
• Aware of the boundaries set, and of behavioural expectations in the setting.
• Beginning to be able to negotiate and solve problems without aggression, e.g. when
someone has taken their toy.

•
•
•
•
•
•
•

• Is aware of others’ feelings, for example, looks concerned if hears crying or looks
excited if hears a familiar happy voice.
• Growing sense of will and determination may result in feelings of anger and frustration
which are difficult to handle, e.g. may have tantrums.
• Responds to a few appropriate boundaries, with encouragement and support.
• Begins to learn that some things are theirs, some things are shared, and some things
belong to other people.

• U
 ses familiar adult to share feelings such as excitement or pleasure, and for ‘emotional
refuelling’ when feeling tired, stressed or frustrated.
• Growing ability to soothe themselves, and may like to use a comfort object.
• Cooperates with caregiving experiences, e.g. dressing.
• Beginning to understand ‘yes’, ‘no’ and some boundaries.

• Is comforted by touch and people’s faces and voices.
• Seeks physical and emotional comfort by snuggling in to trusted adults.
• Calms from being upset when held, rocked, spoken or sung to with soothing voice.
• Shows a range of emotions such as pleasure, fear and excitement.
• Reacts emotionally to other people’s emotions, e.g. smiles when smiled at and
becomes distressed if hears another child crying.

• Laughs and gurgles, e.g. shows pleasure at being tickled and
other physical interactions.
• Uses voice, gesture, eye contact and facial expression to make
contact with people and keep their attention.

• E
 njoys the company of others and seeks contact with others from
birth.
• Gazes at faces and copies facial movements. e.g. sticking out
tongue, opening mouth and widening eyes.
• Responds when talked to, for example, moves arms and legs,
changes facial expression, moves body and makes mouth
movements.
• Recognises and is most responsive to main carer’s voice: face
brightens, activity increases when familiar carer appears.
• Responds to what carer is paying attention to, e.g. following their
gaze.
• Likes cuddles and being held: calms, snuggles in, smiles, gazes at
carer’s face or strokes carer’s skin.

Managing feelings and behaviour

Self-confidence and self-awareness

Making relationships

PSED Development Matters Assessment Grid (see Quality Guidance for format)
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Confident

Developing

Entering

Confident

Developing

Entering

Confident

Developing

Entering

Confident

Developing

Entering

Confident

Developing

Entering

Confident

Developing

Entering

Phase

28.09.12

14.12.12

Making Relationships

Date of Birth:

28.09.12

14.12.12

Self-confidence and self-awareness

Setting:

14.12.12

28.09.12

Managing feelings and behaviour

Key Person:

• E
 ntering – the child is starting to demonstrate some of the elements within this development matters band whilst still working within elements of the preceding band
• Developing – the child is likely to demonstrate some of the elements within this development matters band in addition to all of the elements in the preceding band
• Confident – the child is likely to demonstrate embedded understanding of most of the elements in this development band

40-60+
months

30-50
months

22-36
months

16-26
months

8-20
months

Birth-11
months

Age Band

Child’s Name:

Personal, Social and Emotional Development (PSED)
- Individual Progress Tracker (appendix 3)
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The Two Year Old Development Summary (see appendix 4)
The Two Year Old Development Summary has been developed to meet the assessment
requirements of the Statutory Framework for the Early Years Foundation Stage This document
replaces the Progress Summary found in the previous FEYE for Targeted Two Year Olds Toolkit for
Providers.
The Statutory Framework for the Early Years Foundation Stage, 2.3 on page 10, states that ‘when
a child is aged between two and three practitioners must review their progress, and provide
parents and/or carers with a short written summary of their child’s development in the prime
areas.’  
In relation to children accessing the FEYE for Targeted Two Year Olds this summary will
be completed part way through the funded period. When completing the Two Year Old
Development Progress Summary it is important to consider the Aims and Principles set out in the
A Know How Guide, the EYFS progress check at age two:
2.1 Aims of the progress check at age two
The aims of the progress check are to:
•
•
•
•
•
•

review a child’s development in the three prime areas of the EYFS;
ensure that parents have a clear picture of their child’s development;
enable practitioners to understand the child’s needs and plan activities to meet them in
the setting;
enable parents to understand the child’s needs and, with support from practitioners,
enhance development at home;
note areas where a child is progressing well and identify any areas where progress is less
than expected; and
describe actions the provider intends to take to address any developmental concerns
(including working with other professionals where appropriate).

2.2 Key principles
The check:
•
•
•
•
•
•

s hould be completed by a practitioner who knows the child well and works directly with
them in the setting. This should normally be the child’s key person;
arises from the ongoing observational assessments carried out as part of everyday
practice in the setting;
is based on skills, knowledge, understanding and behaviour that the child demonstrates
consistently and independently;
takes account of the views and contributions of parents;
takes into account the views of other practitioners and, where relevant, other professionals
working with the child;
enables children to contribute actively to the process.’

14

Returning information to Lancashire County Council
To fulfil the requirements of your Revenue Funding Agreement with LCC you need to complete
the online Assessment Tracker using information taken from the following;
•
•
•
•
•

Individual Child Record (appendix 1)
Well-being and Involvement summary
Does the child have consistently low scores for well-being?
Does the child have consistently low scores for involvement?
PSED Individual Progress Tracker (appendix 3)
CL Individual Progress Tracker (appendix 3)
PD Individual Progress Tracker (appendix 3)  

The Assessment Tracker will be accessible from the following web address:
www.lancashire.gov.uk/childcare
(hint: keep checking back – as soon as it’s available we will add the link to the FEYE 2 Year Olds
section of the website)
Guidance for the Education of Children Looked After – PEP
Personal Education Plan
In addition to the assessment and tracking requirements explained in the Toolkit, Providers
should also ensure Children Looked After have a PEP. Normally it is the social worker who
initiates the Personal Education Plan and shares this with the carers and childcare setting.
However, to help meet the child’s needs  practitioners should be pro-active and start the process
as soon as possible.
Many of the key messages below apply to all children in terms of how to support learning
and development:
•
Seek further advice where there are Special Educational Needs.
•
Create and review Personal Education Plans with the child, carer and social worker.
•
Keep a detailed Learning Journey and Record of Achievement.
•
Prepare for planned and potential transitions, work jointly to ensure all transitions are
effective.
•
Communicate effectively with other settings. Transfer records and information when a
Child in Care moves from the setting.
•
Establish clear confidentiality practices in the setting.
•
Use your professional judgement at all times and seek advice to meet the many and
varied needs of the child.
A suggested layout for a child’s Personal Education Plan can be found in the Quality
Guidance. This plan will be reviewed at each review meeting. At the initial transition stage certain
aspects of the form may be difficult to complete e.g. the areas of learning
development and the age band the child is currently progressing towards. However, at the
next review meeting, more of this information will be available.
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Parents and Carers as Partners
The Statutory Framework for the Early Years Foundation Stage highlights the importance of
partnership working with parents and/or carers. Partnership working during the FEYE for Targeted
Two Year Olds will be a crucial element towards ensuring the child has a positive experience in
their childcare setting.
Dame Clare Tickell in the EYFS Review 2011 highlighted that ‘the most important influences on
children’s early development are those that come from home. Children benefit most when they
experience the consistent support and presence of caring adults – carers, parents or other family
members – from the earliest possible age.’ The Early Years: Foundations for life, health and
learning.
To try and ensure parents and/or carers are partners in their child’s learning, there are many
opportunities through the FEYE for Targeted Two Year Olds funding to support settings in building
this relationship by asking parents and carers to:
•
•
•
•
•
•

Contribute to their child’s All About Me or Personal Education Plan (PEP)
Attend the settling in sessions at the setting with their child (suggestions of activities
parents and carers can do with their child are in the Transitions section of the Quality
Guidance booklet)
Regularly share information with the key person on their child’s development and
interests.
Contribute to the Two Year Old Development Progress Summary (appendix 4).
Support their child’s learning at home by using the next steps information from the Two
Year Old Development Progress Summary
Support their child’s learning by using strategies at home taken from their Targeted
Learning Plan or PEP.
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Practical Guidance to Promote Partnership Working
As part of the provider’s role in supporting the child’s learning and development, it is important to
encourage parents and/or carers to be involved by developing positive relationships. For some
parents and/or carers who may be facing difficulties, it is important that their needs are identified
and shared within a multi-agency approach so that successful partnership working between
the childcare setting and parent/carer can take place and therefore positive relationships be
developed.
In order for this to happen, it should be made clear to parents and carers that information will be
shared between professionals, when necessary, on a ‘need to know’ basis (see the Information
Sharing Flow Chart, appendix 6). The Parental Agreement will set up what action settings
should take if the child fails to attend funded sessions.
If a child is absent from a funded session, it is important to contact the parent/carer to find out
why they couldn’t attend and offer support. Always record that you have attempted to, or have
made contact with them using the Chronological Significant Events sheet. (Appendix 5)
If the child continues to be absent, it is important to inform relevant partner agencies and the
children’s centre. If a child is known to Children’s Social Care, it is important to establish with the
social worker prior to the child starting if and when Children’s Social Care need to be informed of
a child’s absence.
It is important that each time the child is formally assessed this information is shared with parents
and carers so that they are given the opportunity to comment on their child’s progress. If it is felt
that intervention strategies are needed e.g. a Targeted Learning Plan or a referral to another
agency, the reasons for the support need to be discussed with both parents/ carers and the
child’s social worker as early as possible.
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Transitions – Enabling Environments
Some children on the FEYE for Targeted Two Year Olds may have already experienced significant
transitions in their life. They may have experienced separation from their parents or separations
within their family network. Attending a setting will enable the child to experience some continuity.
To ensure that children have a smooth transition, gathering as much information in terms of their
likes and dislikes and what they can and can’t do will ensure a much more positive start.  All
childcare settings will have their own methods of collecting this information. However, the All
About Me in the Quality Guidance includes pages which enables specific information to be
shared in relation to partner agencies who may be supporting the family.
It is important to ensure that sensitive care and attention is given to the transition process
and that as much information as possible is gathered, not only from the child’s parents/ carers,
but also other relevant agencies. As some children accessing the FEYE for Targeted Two Year
Olds are known to Children’s Social Care, a Care Plan will be in place and if they are a Child
Looked After, the social worker may already have a Personal Education Plan (PEP) in place.
Following on from the initial visit to the setting, the relevant parts of the All About Me and PEP,
which explain the child’s likes/dislikes, what they can do and what they find more difficult, should
be passed onto the key person. If there are areas of development where the child may need
additional support, these should also be shared with the SENCo so that a Targeted Learning
Plan can be developed. This will ensure the child has as much support as possible from the
beginning of their placement to enable them to progress in their development.
As the child’s family may also be receiving support from the children’s centre, it is important
that links are established with the centre to share information on the child’s progress. This can
contribute to the centre’s assessments.
Safeguarding
‘Working Together to Safeguard Children (2010) defines Safeguarding and promoting the welfare
of children as follows;
•
Protecting children from maltreatment
•
Preventing impairment of children’s health or development
•
Ensuring that children are growing up in circumstances consistent with the provision of
safe and effective care
Children’s safety and well-being is central to all work undertaken by early years settings. Staff
and volunteers working in settings are given training and encouraged to develop skills to enable
them to respond appropriately to any situation where a child may be at risk from
abuse or neglect.’
Further information can be found in the:
‘Lancashire County Council Early Years and Children’s Centre Child Protection Policies and
Procedures.’ (see Lancashire Safeguarding Children Board website provided at the Further
Guidance section, page 14)
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Advice and Support
Knowing what is and isn’t appropriate information to share with other professionals can be
difficult. The Information Sharing Flow Chart (appendix 6) may help to support practitioners in
making informed decisions as to who information should be shared with and
when.
It is always important to use your professional judgement when considering the needs of the
child. However, there can be times when it is difficult to make an informed judgment,
particularly in relation to safeguarding, when a relationship has been established with the child/
parent/carer.
During these times, it is important to remember that there are professionals available to seek
advice from. However, the first point of contact must always be the parent/carer unless you feel
this would put the child at more risk. If this is the case, you follow Lancashire County Council
Early Years and Children’s Centre Child Protection Policies and Procedures and if the child is
already known to Children’s Social Care, their Social Worker must be contacted. Records must
be kept of all relevant contacts.
Whenever a concern is raised and when contact has been made with parents/carers and
other professionals, it is important to record all conversations and actions. The Chronological
Significant Events (appendix 5) sheet is a suggested format for settings to use.

19

Further Guidance
The following publications and links on Safeguarding provide further information and support for
practitioners:
•

 tatutory Framework for the Early Years Foundation Stage, Section 3 – the Safeguarding
S
and Welfare Requirements
http://media.education.gov.uk/assets/files/pdf/e/eyfs

•

Working Together to Safeguard Children guidance
www.education.gov.uk/publications/eOrderingDownload/00305-2010DOM-EN.pdf

•

‘What to do if you’re worried a child is being abused’ from the DfE website.
www.education.gov.uk/publications/eOrderingDownload/6840-DfES-IFChildAbuse.pdf

•

 ancashire Safeguarding Children Board (Including Lancashire County Council’s Early
L
Years and Children’s Centre Child Protection Policies and Procedures)
www.lancashire.gov.uk/safeguardingchildrenboard

•

Lancashire Early Years Safeguarding Officer
catherine.isherwood@lancashire.gov.uk 01772 531555

•

Information sharing guidance
www.education.gov.uk/publications
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Glossary
CAPSS – Child and Parenting Support Service part of Children’s Social Care Services
CIN – Childin Need – Child has been identified as a Child In Need and a social worker or
CAPSS worker have been allocated to support the child and family.
CLA – ChildLooked After – Children who are in the care of the Local Authority. This could
include children cared for by a Foster Carer or in some cases an extended family member.
CL – Communication and Language, one of the prime areas of learning within the EYFS
CP – Child on a Child Protection Plan, children who have been identified as at risk and have
been assigned a social worker to support the family in meeting their needs.
CSCS – Children’s Social Care Services – previously known as Social Services and
Children’s Integrated Services, teams of social workers who support children and their
families
Development Matters – This refers to the section in the EYFS Practice Guidance that breaks
down the stages of expected child development into 6 age bands and describes behaviours
that can be observed in each stage.
EYFS – Early Years Foundation Stage - The statutory regulatory guidance for all registered
childcare settings caring for children aged 0-5 years.
FEYE – Free Early Years Entitlement - this is the term used widely for the universally funded
childcare places for children in the term after they are three.
PD – Physical Development - One of the prime  areas of learning within the EYFS
PEP – Personal Educational Plan – It is a statutory requirement for social workers to complete
a PEP for all children that are Looked After who are attending early education or school.
This plan takes information from professionals, family and the children themselves to make
assessment of the child’s learning needs and plan for their next steps often looking at their
short medium and long term goals.
PSED – Personal Social and Emotional Development, one of the prime areas of learning
within the EYFS
TLP – Targeted Learning Plan – used to support children’s learning and development when
the need for additional support for a child’s learning and development has been identified
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Further information, support and guidance
on the Free Early Years Entitlement for
Targeted 2 Years Olds can be found in the
FEYE 2 section at
www.lancashire.gov.uk/childcare

